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expectations across types of communities than is participation in sports. A further examination of these associations suggests that having an athletic identity accounts for much of the variation in the value of sports. Thus, identity can help to explain the finding that social contexts differentially influence developmental outcomes associated with participation in extracurricular activities. The assumption underlying these studies is that participation in extracurricular activities has uniform positive effects regardless of the meaning it holds for individual participants within distinct social contexts. This assumption has been called into question, however, by research on relationships among values, identity, and extracurricular participation. In his comprehensive study of adolescent society, Coleman (1961) Eccles and Barber (1999) found that adolescents' identity is often associated with the specific types of extracurricular participation-such as sports, band, student council, and volunteer service-that adolescents are engaged in. They suggested that these different activity contexts are associated with different values. In the Eccles and Barber model, the developmental implications of participation in sports are mediated by whether an individual assumes an identity as a sports participant.
Adolescents' participation in extracurric-
Bringing together the findings of Coleman (1961) and Eccles and Barber (1999), we suspect that the effects of participation in particular types of extracurricular activities vary among distinct social contexts. We also suggest that activity-based identities, which are given meaning by school and community value systems, mediate the relationships between extracurricular participation and its effects. Therefore, in the study presented here, we examined how relationships among extracurricular participation, achievement, ambition, and identity differ within and among 13 high schools. Differences in school contexts may help explain why young people are differentially affected by participation in extracurricular activities.
Our consideration of social context as an essential component of research on development (Bruner 1990; Elder 1998; Shweder et al. 1998 ) focuses on how the meaning and effects of participation in sports in contemporary American schools vary among communities. For example, in lower-class communities, sports are often understood as equal opportunity venues for achievement and upward mobility. In contrast, in upper-class communities, sports are not generally understood as viable long-term achievement venues but may be valued for other reasons. Because of the prominence of sports activities in schools, in adolescent society, and in research on adolescence, we used data from the Alfred P. Sloan Study of Youth and Social Development to compare participation in sports and athletic identity with participation in other types of extracurricular activities.
EXTRACURRICULAR PARTICIPATION IN CONTEXT
The importance of investigating participation in extracurricular activities in social context derives from the theoretical proposition that activity settings are socially constructed and subjectively realized (Gallimore, Goldenberg, and Weisner 1993). For our purposes in the present study, we suggest that particular types of extracurricular participation that are undertaken in discrete local settings differentially influence developmental outcomes at distinct points in time. Empirically, situating relationships between participation and outcomes in social context is consistent with the work of life-course theorists, such as Elder (1998) , who has shown how adolescent development is influenced by historical events and the timing of those events for different cohorts.1 Likewise, Coleman's (1961) study showed how community context influences the relationship between extracurricular participation and social status. Coleman found that sports were a high-status activity for male students in all 10 high schools he studied, but there was considerable variation among the schools in the value of sports relative to other markers of adolescent status.2
Research on extracurricular participation in adolescence has produced diverse findings that make sense when considered through the lens of social context. To use this lens, however, requires unpacking social context as a concept. We do so by classifying its constituents as the "what," the "where," and the "when. Grey (1992) , which demonstrated that in a rural Kansas high school with a large new immigrant population, participation in sports was associated with perceptions of assimilation on "American terms." Although this line of research implies that individual communities assign particular values and functions to sports, to our knowledge little research has explicitly compared differences among communities in the values they associate with sports.
With regard to the "when" of participation, we suggest that the developmental and historical context in which extracurricular participation takes place influences both how it is valued and its effects on subsequent development. Using extensive longitudinal data on American adolescents to compare students in the 1990s with those in the 1950s, Schneider and Stevenson (1999) found that a much higher percentage of adolescents in the 1990s viewed high school as a first step toward realizing educational and professional ambitions that involved college and graduate training. In contrast, most adolescents in the 1950s tended to view high school as the last step before finding a job and becoming an adult. Status and popularity in the 1950s were often earned through athletics, which provided a path out of high school into the status hierarchies of adulthood. Schneider and Stevenson argued that the higher ambitions of 1990s adolescents created a pressurized environment in high schools in which "portfolio building" for the future was a priority. This change, from emphasizing participation for mobility in status hierarchies to emphasizing participation for portfolio building, allowed us to infer that participation in extracurricular activities can be associated with different meanings of achievement.
Most research indicates that the idea of sports participation as a path to upward mobility is nothing more than a powerful cultural myth (Coakley 1990; Sack and Thiel 1979) . This myth has been found to have particular potency for African Americans (Braddock 1981; Harris 1991 If participation in an activity creates a social space defined by cultural values and interpersonal interactions, then activity-based identities can be either positive or negative. Snyder and Spreitzer's (1992) research on involvement in activities, self-esteem, and locus of control supported this suggestion. In a survey of high school students with different types of activity-based role identities, Snyder and Spreitzer found that specific identities are associated with different psychological outcomes. Individuals whom they identified as either "student-athletes" or "pure scholars" were found to have higher self-esteem and higher feelings of control than did "pure athletes" and "nonscholars-nonathletes."
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Guest and Schneider Eccles and Barber (1999) pursued a similar line of research by identifying how involvement in certain types of team sports and prosocial activities is related to achievement and behavior. Asking students to choose among five identity types described in the popular media (i.e., the princess, the jock, the brain, the basket case, and the criminal), Eccles and Barber linked each identity type with different patterns of adolescent development. Identifying as a jock in the 10th grade was associated with such longitudinal outcomes as positive academic performance, continued participation in extracurricular activities like sports, and a lesser chance of engaging in risk behaviors, such as alcohol consumption. Eccles and Barber argued that activity-based identity is an important facet of extracurricular participation that has received limited attention in the literature.
If, as was suggested in the previous section, participation in different types of extracurricular activities is associated with different values in distinct social contexts and if identities that are shaped by these values modify the effects of extracurricular participation, then it follows that both social context and identity may mediate the relationship between participation and developmental outcomes.
RESEARCH QUESTIONS
First, is there reason to believe that associations among participation in different types of extracurricular activities, achievement (as measured by grade point average, GPA), and ambition (as measured by educational expectations) vary in predictable ways at the school level? We are particularly interested in whether these associations vary among schools in relation to the immediate school environment (which we represent on the basis of the college expectations at a high school) and in relation to the broader community environment (which we represent on the basis of the social class of a school's community).
Second, if these associations do vary in predictable ways at the school level, what is the effect of extracurricular participation on individual students' ambition and achievement when differences among school communities are considered? Addressing this question requires multilevel models that take into account both individual-and school-level variables (we used hierarchical linear modeling, HLM, techniques).
Third, does identity, when considered in addition to traditional demographic variables, differentially influence the associations among extracurricular participation, achievement, and ambition in distinct school communities? In this study, we specifically investigated the varying role of an athletic identity.4
METHOD

Sample and Procedures
The data for this research came from the Alfred P. Sloan Study of Youth and Social Development, a five-year longitudinal study of middle school and high school students undertaken at the University of Chicago. This large-scale project, involving a combination of survey, interview, and experience sampling data, is described in detail in Becoming Adult (Csikszentmihalyi and Schneider 2000) . Data were collected for students in Grades 6, 8, 10, and 12 in four waves (1992-93, 1993-94, 1994-95, and 1996-97). The first series of analyses in the present study, on contextual differences among school communities, is based on all the available data from 6,453 students. The second series of analyses, based on HLM, used a subsample of 2,925 10th-and 12th-grade students.5 The students were drawn from 12 sites across the United States that differed in level of urbanization, racial and ethnic composition, labor force characteristics, and economic status. The sample focused on public schools, which were offered an honorarium for each year of participation. The 12 sites included 13 high schools. The racial and ethnic composition of the schools, as well as the socioeconomic status of the students, closely resembled those of the localities' populations.
An extensive battery of interviews and questionnaires were used in the original Sloan study, but analyses for this article were drawn primar- 
Individual-Level Variables
Levels of participation in competitive sports and in other extracurricular activities were measured using items on the Teenage Life Questionnaire. The sports-level variable is comprised of three levels of participation in competitive sports: no involvement in competitive sports, involved in at least one competitive sport, or highly involved in at least one competitive sport (a team captain and/or a daily participant). These categories were constructed on the basis of reported participation in interscholastic sports and on the frequency of participation in sports outside high school. The variable was designed to identify individuals who varied in their investments in sports.6 The second variable measured participation in extracurricular activities other than competitive sports. Three levels of participation constitute this activity-level variable: no involvement, involved with at least one extracurricular activity, or highly involved in at least one extracurricular activity (serving as an officer or in a leadership capacity). These categories were constructed on the basis of reported participation in extracurricular activities, including music groups, drama groups, student government, newspaper staff, yearbook staff, service clubs, hobby clubs, cheerleading, drill teams, ROTC, Future Farmers of America, and Future Homemakers of America. The other key individual-level variables were good student and seen as athletic. Good student was used in correlation analyses to help establish the social context in each school community. It was based on responses to a question that asked the students if "others see you as a good student"; responses ranged from 1 to 3 (not at all, somewhat, and very much). Seen as athletic was used in HLM analyses and in residual analyses of HLM models to represent the extent to which students identified as athletic. It was based on responses to a question that asked the students if "others see you as athletic"; responses ranged from 1 to 3 (not at all, somewhat, and very much). Correlating this variable with the sports-level variable produced a Pearson correlation coefficient of .579. As expected, this is a significant correlation, but we do not think it is large enough to cause unreasonable collinearity.
The remaining individual-level variables were used as control variables and were taken from the Teenage Life Questionnaire. They included gender, race, family background (parents' education), academic orientation (course sequence in mathematics), delinquency (misbehavior), and grade level. The means and standard deviations for all the variables are presented in Appendix Tables A1  and A2 .
Contextual-Level Variables
In this study, we used two contextual-level variables that had significant associations with achievement and ambition in our analyses. The variable on to college, used as a measure of the immediate school environment, represents the percentage of students from a high school who go on to four-year colleges after graduation. The values for this variable were reported in a survey completed by each high school's administration. As a measure of the broader community environment, we used a variable representing the socioeconomic class of a school's community (SCC).
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SCC was determined by the census characteristics (educational level, income level, and occupational patterns) of the neighborhoods in which students lived and were aggregated into three levels: lower or working class, middle class, and upper-middle or upper class. Four of the 13 schools in our sample were in low-SCC communities, 5 were in middle-SCC communities, and 4 were in high-SCC communities. Generally, the SCC of a school's community was highly correlated with the percentage of students who went on to fouryear colleges. The two exceptions were one middle-SCC school that had among the highest percentages of students going to fouryear colleges and one middle-SCC school that had among the lowest percentage of students going to four-year colleges.
Plan of Analysis
Our analysis involved three steps. First, to establish whether there were contextual-level differences in how our two types of extracurricular participation are valued and given meaning, we undertook a series of bivariate correlations. In this analysis, we computed correlations between good student and sports level and between good student and activities level for each of the 13 schools in our sample. We suggest that whether a student believes he or she is seen as a good student is based on implicit ideas about what it means to be a valued member of a school community. We compared the school-level correlation values graphically, looking for trends between schools compared by the on-to-college variable and by the SCC of a school's community. In preliminary analyses, we also computed correlations between whether a student reported being seen as popular and levels of extracurricular participation for each of the 13 schools. Across the 13 schools, sports level had consistently high positive correlations with popularity, while activity level had consistently low positive correlations. The consistency of these results suggests that popularity and status do not explain betweenschool differences in associations between participation in extracurricular activities and its potential effects. Thus, we did not include popularity in further analyses.
The second step in our analysis was to predict school achievement and ambition in HLMs. To control for possible selection effects, we included variables representing gender, race, family background (parents' education), academic orientation (course sequence in mathematics), and delinquency (misbehavior) in all the analyses. In models predicting GPA, the educational expectations variable was included to control for ambition. In models predicting educational expectations, preliminary analyses revealed that the 10th-grade students had significantly lower educational ambitions than did the 12th-grade students. Thus, a dummy variable for being in the 10th grade was included as a control variable in models of educational expectations. All the control variables were grand-mean centered and not allowed to vary randomly at the context level. In all the HLM analyses, we created models according to the basic techniques described by Raudenbush and Bryk (2002) . Starting with a fully unconditional model, we built the models in discrete steps. Individual-level variables were added first and were kept in the model only if found to have significant associations with the outcome variable. Individual-level variables were left to vary randomly at the school level only if chi-square results indicated significant between-school variance. Variables that were not found to vary randomly at the school level were grandmean centered and fixed at the context level. To address our second and third research questions, we produced two individual-level models for each outcome variable: one with only demographic variables and one that included the seen-as-athletic identity variable. Once the individual-level models were established, contextual-level variables were added to create the final two-level models. Contextual-level variables were added first to the intercept and kept in the model only if they were significantly associated with the outcome variable. Finally, contextual-level variables were added to other individual-level variables that had been left to vary randomly at the school level.
The third step in our analysis was to evaluate differences among schools in the association between athletic identity, achievement, and ambition. To do so, we used the HLM computer program to produce residual values (including empirical Bayes estimates) for our final HLM models. By adding fitted values and empirical Bayes estimates for seen as athletic (a technique described in Raudenbush et al. 2001), we computed predicted associations between a one-unit increase in the seen-asathletic variable and each of the outcome variables in our final models. We compared these values graphically according to the same contextual categories used in the first step of the analysis (the percentage of students from a school who go on to four-year colleges and the SCC of a school's community).
RESULTS
Figure 1 presents our first attempt to establish contextual differences in how extracurricular activities are valued at the 13 schools in our sample. For each school, we calculated two within-school correlation coefficients: one between the variable good student and the variable sports level and one between the variable good student and the variable activity level. In Figure 1 , these values are plotted against the percentage of students from each school who go on to four-year colleges. This scatter plot gives a clear visual impression of differences among schools in whether being a good student is associated with participation in extracurricular activities.
Once we identified these differences, the question became whether the differences were associated with what we know about the schools. The linear regression lines provide best-fit estimates of how school-level correlations between being seen as a good student and extracurricular participation are associated with the academic climate in a school. The solid line demonstrates a general trend that suggests that athletes are more likely to be seen as good students in schools with lower academic expectations. In contrast, the broken line suggests that students who participate in nonsports activities are more likely to be seen as good students in schools with higher academic expectations.7
With this indication that the climate of a school matters, we investigated the importance of the school's local community. are more likely to be seen as good students in low-SCC communities than they are in high-SCC communities. In contrast, the only distinctive community-level correlations between participation in nonsports activities and being seen as a good student appear in high-SCC communities.8
Together, Figures 1 and 2 suggest several potentially meaningful trends in how the value of extracurricular activities varies by social context. Generally, it seems that athletes are more likely to be seen as good students in poor communities and in schools where not many students go to four-year colleges. In contrast, students who are involved in non-sports extracurricular activities are more likely to be seen as good students in wealthy communities and in schools where most students go to four-year colleges. It is worth noting that in all schools, participation in non-sports extracurricular activities has a stronger association with being seen as a good student than does participation in sports. Nevertheless, the difference is generally smaller in low-SCC schools where relatively few students go on to four-year colleges.
To investigate context effects further, we compared the professional ambitions of students in the different types of communities.
In both low-and middle-SCC schools, approximately 8 percent of students expected to have sports-related careers, while in high-SCC schools, only 3 percent of students expected to have sports-related careers. Together, these findings suggest that the variation in what it means to be a good student may relate to portfolio building. When students are in environments in which sports careers are thought to be relatively viable adult outcomes, sports participants are more likely to be seen as achievers. When students understand that high school is a preparation for further academic development and are less likely to think of sports as a viable career path, non-sports extracurricular activities are more likely to be relevant to achievement.
Having established that social context is associated with meaningful differences in how participation in extracurricular activities is valued, we present our first efforts to represent this process in multivariate and multilevel models in Table 1 representing gender, race, family background (parents' education), academic orientation (course sequence in mathematics), and delinquency (misbehavior) were included in these models as controls, and all had significant associations with GPA. We did not do chisquare tests on control variables because we had no reason to expect variation among schools and we had limited degrees of freedom at the school level. In addition, a gradelevel variable and an extracurricular-interaction variable (sports by activities) were initially included as control variables, but these variables were excluded from the refined models because they did not demonstrate significant associations with GPA. Although we present analysis-of-variance estimates for the unconditional model, this information is not directly relevant to our research questions because our outcome variable is measured in a relative scale (meaning that the variance estimates for GPA are artificially constrained). Model 1 in Table 1 represents the first step in our model-building process: establishing the individual-level variables that are associated with GPA and that vary among schools. In this model, before the potential influence of identity is considered, both sports level and activity level have significant positive associations with GPA. Only sports level, however, was found to vary significantly among schools (significant variation was determined by looking at results of the chi-square test). Thus, after the initial stages of the modelbuilding process, activity level was not allowed to vary randomly at the school level.
Model 2 investigates essentially the same relationships as Model 1 but adds an identity variable. After seen as athletic is added, sports level no longer varies between schools. This finding suggests that only when identity is controlled does sports participation itself have a consistently positive association with GPA. In contrast, identifying as athletic, despite a generally positive association with GPA, has significantly different relationships with achievement among schools.
Model 3, our final model, demonstrates that the trend for seen as athletic to differ among schools in its association with GPA persists when school-level variables (SCC and the percentage of students from a school who go on to four-year colleges) are controlled. In this model, the two variables for extracurricular participation maintain consistently positive associations with GPA. It seems that playing sports and participating in non-sports extracurricular activities are good for academic achievement, regardless of the setting, while the value of identifying as an athlete depends on the context.
To test whether contextual effects also appear when ambition is modeled, we repeated our HLM process using educational expectations as an outcome variable. Table 2 presents the resulting beta coefficients and chi-square values for models predicting students' educational expectations. This table includes the same variables as Table 1 , with the addition of the extracurricular-participation interaction (sports by activities) variable. Although this variable had no association with GPA, it had a significant negative association with educational expectations that varies significantly across schools. This finding is not directly relevant to our research questions, but it may indicate that in certain schools, immoderate participation in a variety of extracurricular offerings distracts students from being future oriented.
Note also that the control variable for grade level was found to be significantly associated with educational expectations but not with GPA. This finding makes sense, assuming that adolescents shift their educational expectations from Grade 10 to Grade 12 as adult life becomes a more immediate concern.
Model 1 in Table 2 identifies individuallevel variables that are associated with educational expectations. As with GPA, before the potential influence of identity is considered, both sports level and activity level have significant positive associations with educational expectations. When we predicted educational expectations, however, neither of these participation variables varied significantly among schools (significant variation was again determined by looking at results of the chi-square test). Thus, after the initial stages of the model-building process, both sports level and activity level were fixed at the school level.
Model 2 in Table 2 adds our identity variable to Model 1. As with the GPA models,
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DISCUSSION
This study suggests that the importance of participation in extracurricular activities as a site for adolescent development is subject to context. At the school level, our results indicate that participants in sports are more likely to be seen as good students at schools with low academic expectations and at schools in poor communities. In contrast, participants in non-sports extracurricular activities are more likely to be seen as good students at schools with higher academic expectations and at schools in wealthy communities. With regard to individuals nested in schools, our results suggest that associations among participation in non-sports extracurricular activities, achievement, and ambition are consistently positive. Thus, a higher level of participation in activities like student government, drama, and journalism is associated with achieving higher grades and aspiring to higher levels of education. The story about sports participation is more complicated. The simple fact of participating in sports has a generally positive association with achieving higher grades and aspiring to higher educational levels. Achieving higher grades, however, is not consistently predicted across schools by individuals' participation in sports unless students' levels of athletic identity are considered. Athletic identity, in contrast, varies significantly across schools in how it relates to both achievement and ambition. The meaning of an athletic identity seems more subject to context than does the actual act of participation.
Only in lower-and middle-class schools where less than half the students go on to four-year colleges is identifying as athletic associated with achieving higher grades and with aspiring to higher educational levels. In fact, having an athletic identity is most strongly associated with positive outcomes in middle-class schools. We suggest that such schools may provide an environment in which sports are both part of a good student's portfolio and are seen as a viable route to social mobility. In contrast, in upper-class schools and in schools where almost everyone goes on to four-year colleges, our findings suggest that an athletic identity may actually be detrimental to the portfolio of a good student. In these schools, being seen as athletic may be associated with a lack of seriousness.
Since our findings are associations and do not prove causality, the alternative explanation for our results is that certain types of adolescents in each community are differentially selected into particular types of activities. Although we acknowledge that activities do attract certain types of participants, our data give us several reasons to think that this is not a complete explanation for our findings. First, in our HLM analyses, we included demographic, family, and behavioral variables specifically to account for selection effects. While those variables almost always had significant associations with ambition and achievement, they did not eliminate the associations with participation discussed throughout this article. Second, we based several of our analyses on whether students assume an athletic identity, assuming that the types of personal characteristics that may cause one to identify as an athlete (e.g., values, peer relations, social status) are not absolutely identical with the characteristics that allow one to participate (e.g., grades, motivation, engagement in school, discipline). Because of rules about eligibility that are likely to be similar across schools, selection may influence actual levels of participation, but we consider it unlikely that selection would similarly influence athletic identity.
We expect, however, that some selection is occurring, and we recognize that participation in extracurricular activities is not equally open to all students.9 Nevertheless, our finding of variation among schools ultimately means that selection effects may also be particular to different social contexts. Specifically, explaining our findings on the basis of selec-tion effects would require the assumption that in lower-class communities, high achievers are predisposed to participate in sports and to have an athletic identity, while in upper-class communities, low achievers are predisposed to participate in sports and to have an athletic identity. This assumption further suggests that the outcomes associated with participation and the reasons for participating are reciprocally influenced and partially dependent on context. That is, social context still shapes the effect of participation as it relates to identity, achievement, and ambition in ways that reflect school and community values. Thus, even after we acknowledge selection effects, our findings question the tendency for researchers to treat participation in extracurricular activities as if it had uniform meaning for participants across contexts (see Understanding the relationship between context and participation in extracurricular activities, of course, is more complicated than just statistically analyzing a sample in ways that account for school and community type. We delineate context as including what, where, and when extracurricular participation takes place. In this study, the "what" consists of two broad categories of extracurricular participation, the "where" includes both the immediate school environment (the college expectations at a high school) and the broader community environment (the socioeconomic class of a school's community), and the "when" is represented through our theoretical suggestion of historical changes in the role of high school as a step to further training for adulthood.
Ultimately, however, we consider our study only one way of investigating extracurricular participation in context. We therefore hope that our effort to establish quantitatively the existence of potentially meaningful differences in a comparative sample serves as a complement to focused research that collects more nuanced measures of context. In turn, we expect that qualitative interpretations of local contexts can complement our results. At this point, however, our findings allow us some limited speculation about how context matters.
When high school was the final step in preparing most young people to enter the world of work, participation in sports was understood to impart status and popularity that translated directly to career achievement. In today's climate of increasing demands for educational credentials, high school is often only the first step in preparing young adults to enter the world of work. In communities where this phenomenon is pronounced, sports are more likely to be understood as an aesthetic activity than as an instrumental route to a better future. Thus, we see a general trend in upper-class communities to emphasize participation in activities that can balance a heavily academic portfolio.
The identity process helps to explain how this general trend influences an individual in the social world. Building on Steele's (1997) demonstration of important relationships between role identity and academic performance, we suggest that being seen as athletic creates a salient role identity in relation to academic achievement and, to a lesser extent, in relation to ambition. This suggestion adds context to the valuable work of researchers, such as Eccles and Barber (1999) and Snyder and Spreitzer (1992) , who have shown that assuming an activity-based identity often means taking on the values associated with that activity.
Furthermore, adding to Eckert's (1989) finding that social categories, such as jock and burnout, create identity hierarchies in high school life, we suggest that social categories are defined by the values of a particular context. Our study thus implies that anyone who is interested in the value of extracurricular activities should consider what it means to be an athlete or a nonathlete in particular communities and schools at distinct points in time. The meaning of identifying as a jock or of building a successful portfolio for the future will vary across contexts.
As we noted earlier, such identification may be temporal. This suggestion is based on results showing that the effects of participation and of identifying as an athlete are more strongly associated with achievement than with ambition. Activity-based identity may influence high school performance in the
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Gusn cnide is entered as a predictor for school-level correlations between being seen as a good student and sports level. The slope of the broken line in Figure 1 is .000754 (SE = .000521, t = 1.447, p = .176). These statistics are derived from a regression equation in which the variable on to college is entered as a predictor for school-level correlations between being seen as a good student and activity level. According to a z-test, the slopes of these two lines are significantly different (z = 2.359, p = .0183). Thus, considering our relatively small sample, we feel confident that these lines provide meaningful suggestions about schoollevel trends. 8. In Figure 2 the correlation between good student and sports level for low-SCC schools was significantly different from the correlation for high-SCC schools (z = 2.08, p = .0375). In the same figure, the correlations between good student and activity level for low-SCC schools and for middle-SCC schools were both significantly different from the correlation for high-SCC schools (z = -2.07, p = .0385, and z = -2.28, p = .0226, respectively). Finding a p < .05 significance level for these differences suggests that the visual impression of contrast given by Figure 2 is meaningful. 9. Although we have focused on identity issues in this article, it is also possible to interpret our findings in relation to opportunities for participation in different communities. We suspect that both identity and opportunity matter, but pay particular attention to identity because of our research orientation toward the social psychology of human development. For a discussion of how schools structure extracurricular activities in ways that limit equal opportunity, see Quiroz, Flores Gonzalez, and Frank (1996). 
